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1. Assessments 

Assessments are an integral part of learning – from identifying the efficacy of the transaction 

methodologies in the classroom to working on the areas that need more focus and clarity. Assessments are 

also a way to showcase excellence in learning. Since assessments can be for learning, of learning and as 

learning, thus the method to interpret and report such multifarious purposes of assessments must be 

developed and disseminated.  Only the proper methods for reporting the right type of assessment will lead 

to an effective feeding forward in the learning cycle.  

2. Purpose of Assessments 

The true purpose of assessment is to ensure quality education. The purpose of assessments needs to be 

explored from the perspective of all stakeholders. Also, assessments must be examined as assessment to 

support learning, assessment for accountability and assessment for certification, progress and transfer. A 

good educational system would balance the above three for optimization of resources, establishing well 

defined goals, identifying professional development opportunities, understanding specific learner needs, 

develop ethical culture and provide pathways for reflection and improvement within the system. 

2.1 Principles of Assessment 

Principle 1: Learning and development are continuous, lifelong processes 

Principle 2: Assessment should provide information about where individuals are in their learning and 

development, and inform practitioners in planning and delivering progressive learning opportunities. 

Principle 3: Assessment should build positive attitudes and self-confidence in children, young people 

and learners by assisting them to see what they have achieved and the progress they are making. 

Principle 4: Assessment should promote further learning and development when combined with 

constructive feedback and opportunities for reflection. It should enable individuals to see and 

appreciate the progress that they have made and recognise that they are being successful in their 

learning. 

Principle 5: Approaches to assessment should maximise collaboration and sharing of knowledge 

between families and practitioners, to allow all parties to support and participate in children and young 

people’s learning and development. 

2.2 Types of Assessments: 

Assessments taken should be spread out through the timeline of the UOIs and must include all the 
following types of assessments: 

a) Observational Assessments 

b) Process based Assessments 

c) Performance based Assessments 

d) Selected Response Assessments 

e) Open-Ended Assessments 
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For more details on Types of Assessments across all domains, kindly refer to the linked document: 

Assessment Book 2 : Testing, Measurement, Tools and Processes 

 

 

3. Nature of Assessments: 

Assessment of learning (summative assessment) involves mapping the learners' progress on the basis 

of information collected on their knowledge, skills, attitudes at the conclusion of a defined instructional 

period e.g at the end of a project, UOI, quarter, school term. 

 Assessment for learning (formative assessment) occurs during the teaching learning process by 

identification of learners' individual needs based on eliciting evidence through multiple ways. It helps 

the teacher to review and modify instructions to address gaps in learning by providing specific and 

timely feedback to the learners for their progress.  

For more details on formative assessments and meaning making of assessment data, kindly refer to 

pages 1 to 25 from the linked document: Assessment book 3: Formative Assessment and dialogues 

 

4. Communication: Feedback and feedforward 
Formative Assessment is used to check understanding of learners and inform teaching practices. 

The process remains incomplete in absence of feedback on learning and feedforward to proceed 

further towards attainment of learning outcomes.  

 

4.1 Feedback and Feedforward in formative assessments 

Feedback is a two-way communication between the teacher and the taught and is cyclic in nature. 

However, research studies also indicate that effects of feedback can be detrimental to learning if 

feedback is not 'formative' in nature.  

 

Feedback when utilized meaningfully to work upon the learning gaps and attain learning outcomes, 

becomes feedforward. 

 

As the word implies, feedforward is a 'feed (input)', for the 'forward (future)'. While feedback takes 

a dig deep at 'how was the past learning', feedforward paves the way for 'what lies in future'.  

 

For more details on feedback and feedforward, kindly refer to pages 26 to 36 in the linked document: 

Assessment book 3: Formative Assessment and dialogues 

5. Guidelines for Assessments in PYP: 
5.1 Assessment of scholastic and foundational domains will not be based on weightages 

5.2 For PYP schools, the subject strands outlined by the IB will be the basis of assessments. (Link to 

document) 

5.3 Assessment of scholastic domains must be conducted using a variety of types and tools of 

assessments. 

5.4 Each of the 5 types of assessments must be carried out in each Term.  

5.5 Assessment of foundational domain will be mostly based on rubrics and descriptive comments. 

 

https://mydpsg.sharepoint.com/sites/RevisitingASSESSMENTS/Shared%20Documents/General/Assessments%20Book%202%20TESTING,%20MEASUREMENT-TOOLS%20&%20PROCESSES.pdf
https://mydpsg.sharepoint.com/sites/RevisitingASSESSMENTS/Shared%20Documents/General/Assessments%20Book%203%20REPORTING.pdf
https://mydpsg.sharepoint.com/sites/RevisitingASSESSMENTS/Shared%20Documents/General/Assessments%20Book%203%20REPORTING.pdf
https://mydpsg-my.sharepoint.com/:b:/g/personal/crdpr1_pvi_dpsgs_org/EdekKNm5qgVPirJ7oCUPHqYBFi2nNbpMKAeg84rJtlDMlw?e=iX5E7o
https://mydpsg-my.sharepoint.com/:b:/g/personal/crdpr1_pvi_dpsgs_org/EdekKNm5qgVPirJ7oCUPHqYBFi2nNbpMKAeg84rJtlDMlw?e=iX5E7o
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The Students

• Reporting of UOIs 
through
* Assessment dialogue
* Teacher-Student 
Conferences

The Parents

• Reporting of FA
*Online Portal
*Conferences 

• Reporting through 
Portfolio

• Reporting through SLC

• Reporting of SA
*Online Portal
*The Report Card

The School Management

• The Online Portal

• Presentations of the 
collective report

6. Reporting of Assessments 
Reporting of assessment involves communicating what students know, can do and understand, to 

the different stakeholders of their learning.  

 

Reporting of Assessments will be done at various levels. The following sections are going to look into these 

levels of reporting. 

 

 

 

 

 

 

 

 

For more details regarding reporting of assessment ,kindly refer to section 4.2.2 of the linked document : 
Assessment book 4: Reporting of Assessments 

 

5.2.4 Guidelines for Reporting of Summative Assessments 

(a) Reporting of summative assessment can be done on two levels: 

(i) Through immediate feedback on the parent portal. 

(ii) Through a cumulative written report card, twice a year (at the end of each term) 

(b) The report card: Guidelines 

1. Pre-Primary and Primary:  

a) The report card should contain the student’s details along with a basic health card indicating the 

height, weight, blood group etc. Further, it should mention the attendance record of the student 

in that term.  

b) The report card should also have a small descriptor of the concepts that were covered in the term 

under different UOIs. The criteria against which the child was assessed should be clearly mentioned 

along with clear descriptors of the grades being given. 

c) All the subject teachers should have their grades and individualized comments about the child’s 

performance in the report card.  

d) The comments should be in a positive language focusing on the achievements and the areas of 

improvement.  

The HRT comment can include the dominant learner profile attributes/skills that the student 

demonstrates along with some anecdotal evidences. (The comments must be approved by the 

heads before they go in the report card. A few comments for each grade can also be fed in the 

system as default in a drop-down menu for the teachers to select from.) 

https://mydpsg.sharepoint.com/sites/RevisitingASSESSMENTS/Shared%20Documents/General/Assessments%20Book%204%20FA%20&%20Assmt%20Dialogs.pdf
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e) The report card should be digitalised and available to the parents to download through the parent 

portal. 

(Suggested format of report card is attached as Annexure 1) 
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Annexure 1 

DPSG, ________ 

Report Card for Academic Session 2020-21: Term 1 

 

 

 

 

 

 

Student’s Photo 

 

 

 

 

 

 

 

 

GR No.:     Class:     Section:      

Student Name:     

    

Father / Guardian's 
Name:  

   

Date of Birth:     

                              

Health Report  

Height (cm):      Weight (Kg):      

                      

Eyesight  Right       
Dental 

Hygiene:   
   

   Left                

   
Blood 
Group:  

               Attendance:           
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Learning is a developmental process and hence each student is at a different level of achievement in their learning 

journey. At DPSG, we assess students on the understanding and application of the Essential Elements of the 

programme, identifying a student’s level of this continuum. We also keep in mind the learner profile attributes that 

students develop through this journey. 

Essential Elements: 

• Knowledge 

• Concepts 

• Skills 

• Attitudes 

• Action  

Continuum of Learning 

Beginning (B) Developing (D) Proficient (P) Excelling (E) 

The student has acquired 
basic knowledge and 
skills. The student is 
being encouraged to 
develop and demonstrate 
responsibility towards 
learning.  

The student is acquiring 
new knowledge and skills 
and is learning to make 
conceptual connections 
in familiar situations. The 
student is making efforts 
to demonstrate 
responsibility towards 
learning.  

The student has acquired 
knowledge and skills and 
is making conceptual 
connections in familiar 
situations. To develop 
new learning. The student 
is demonstrating 
responsibility towards 
learning and becoming an 
independent learner.  

The student is beginning 
to apply knowledge and 
skills beyond grade level 
expectations and has 
been demonstrating self-
initiated action in familiar 
situations. The student 
constantly demonstrates 
self-motivation and 
independence in learning. 

The aim of all IB programmes is to develop internationally minded people who, recognizing their common humanity 

and shared guardianship of the planet, help to create a better and more peaceful world. IB learners strive to be: 

Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct inquiry and 
research and show independence in learning. They actively enjoy learning and this love of 
learning will be sustained throughout their lives. 

Knowledgeable They explore concepts, ideas and issues that have local and global significance. In so doing, 
they acquire in-depth knowledge and develop understanding across a broad and balanced 
range of disciplines 

Thinkers They exercise initiative in applying thinking skills critically and creatively to recognise and 
approach complex problems, and make reasoned, ethical decisions 

Communicators They understand and express ideas and information confidently and creatively in more than 
one language and in a variety of modes of communication. They work effectively and willingly 
in collaboration with others 

Principled They act with integrity and honesty, with a strong sense of fairness, justice and respect for the 
dignity of the individual, groups and communities. They take responsibility for their own 
actions and the consequences that accompany them. 

Open-minded They understand and appreciate their own cultures and personal histories, and are open to 
the perspectives, values and traditions of other individuals and communities. They are 
accustomed to seeking and evaluating a range of points of view, and are willing to grow from 
the experience. 

Caring They show empathy, compassion and respect towards the needs and feelings of others. They 
have a personal commitment to service, and act to make a positive difference to the lives of 
others and to the environment. 

Risk-takers They approach unfamiliar situations and uncertainty with courage and forethought, and have 
the independence of spirit to explore new roles, ideas and strategies. They are brave and 
articulate in defending their beliefs. 

Balanced They understand the importance of intellectual, physical and emotional balance to achieve 
personal well-being for themselves and others 
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Reflective They give thoughtful consideration to their own learning and experience. They are able to 
assess and understand their strengths and limitations in order to support their learning and 
personal development 

General comment by HRT: (Will include the child’s most dominant skills, attitudes, learner profile attributes along 

with anecdotal references) 

 

Goal review: 

Clubs review: 

 

Scholastic Domains: 

Unit Of Inquiry: 

Brief descriptor including number of units covered and the concepts covered under each unit. 

Unit 1 

Criteria Grade 

  

Unit 2 

Criteria Grade 

Teacher’s Comment: 

 

English: 

Brief descriptor of the concepts covered. 

Criteria Grade 

Oral – Listening and Speaking  

Written – Reading and Writing  

Visual – Viewing and Presenting  

Teacher’s comment: 

 

Mathematics: 

Brief descriptor of the concepts covered. 

Criteria Grade 

Data Handling   

Shape and space  

Pattern and Function  

Numbers  

Measurement  

Teacher’s comment: 

 

Hindi: 

Brief descriptor of the concepts covered. 

Criteria Grade 

Oral – Listening and Speaking  

Written – Reading and Writing  
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Visual – Viewing and Presenting  

Teacher’s comment: 

 

Foundational Domains:  

Music: 

Brief descriptor of the concepts covered. 

Criteria Grade 

Responding  

Creating  

Teacher’s comment: 

 

Dance: 

Brief descriptor of the concepts covered. 

Criteria Grade 

Responding  

Creating  

Teacher’s comment: 

 

Visual Arts: 

Brief descriptor of the concepts covered. 

Criteria Grade 

Responding  

Creating  

Teacher’s comment: 

 

PSPE: 

Brief descriptor of the concepts covered. 

Criteria Grade 

Identity  

Active Living  

Interactions  

Teacher’s comment: 

 

 

 

 

 

HRT’s Signature   HM’s/Coordinator’s Signature  Principal’s Signature  Parent’s Signature 
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